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1. Introduction

The integration of technology in education has been a transformative force reshaping the 
ways in which teaching and learning occur across the globe. In recent years, the rapid advance-
ment of digital tools and resources has created new opportunities and challenges for educational 
systems, compelling teacher education programs to adapt to the evolving demands of the digital 
age. As the world becomes increasingly interconnected and reliant on technology, there is a 
growing need to equip future educators with the skills and knowledge required to navigate digital 
learning environments effectively (Banitt, Theis, & Van Leeuwe, 2013; Barbour, 2014; Bell, Maeng, 

& Binns, 2013; Bigne, Badenes-Rocha, Ruiz, & Andreu, 2018; Bond & Bedenlier, 2019). This re-
search investigates the impact of technology integration on teacher education programs in Por-
tugal, exploring how digital tools are used in training future educators and assessing the effec-
tiveness of these strategies in enhancing teaching skills and student engagement. Teacher edu-
cation plays a critical role in shaping the quality of future teaching professionals, providing them 
with foundational pedagogical knowledge, practical skills, and the capacity to adapt to diverse
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 Abstract 

This research investigates the integration of technology in teacher education programs in Portugal, specifically 
examining its impact on teaching competencies and student engagement. It underscores the role of conceptual 
blending in science education, a technique that allows teachers to bridge the gap between abstract scientific 
models and practical learning experiences. By leveraging immersive learning environments, teachers can provide 
students with intuitive, hands-on experiences, making it easier for them to understand and retain complex 
concepts. The research highlights the importance of professional development programs centered on digital com-
petency and blended learning, which are essential for preparing teachers to use technology effectively in various 
classroom contexts. Through such programs, teachers gain the skills needed to adopt technology-enhanced ped-
agogical strategies that promote active and engaging learning, particularly in science and mathematics. Moreo-
ver, the study analyzes the impact of conceptual blending within digital and augmented learning settings, 
revealing that immersive simulations facilitate deeper understanding by enabling experiential learning and 
fostering meaningful conceptual connections. The findings suggest that integrating technology into teacher edu-
cation not only helps teachers adapt to evolving educational demands but also cultivates active, collaborative 
learning environments that pre-pare students for a digital future. Nonetheless, the study acknowledges chal-
lenges associated with digi-tal competency, such as unequal access to resources and the necessity for ongoing 
professional develop-ment to keep pace with rapid technological advancements. Addressing these challenges is 
essential for maximizing the benefits of technology in education and ensuring that all educators and students 
can fully participate in and benefit from digitally enhanced learning. 
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classroom environments (Bond, Bedenlier, Buntins, Kerres, & 
Zawacki-Richter, 2020; Brenner & Brill, 2016; Cakir, 2013; 
D'Angelo, 2018; Dinc, 2019; Kucuk, 2023; Drljević, Botički, & 
Wong, 2022; Veluvali & Surisetti, 2022; Cebi, Özdemir, Rei-
soğlu, & Colak, 2022). With the increasing emphasis on technol-
ogy in education, teacher education programs are under pressure 
to incorporate digital tools and methodologies that reflect con-
temporary teaching practices. The integration of technology in 
teacher training is not merely about familiarizing pre-service 
teachers with digital devices but involves a deeper transfor-
mation of pedagogical approaches that can enhance instructional 
quality and student outcomes. Effective technology integration 
in teacher education requires a comprehensive understanding of 
how digital tools can be aligned with pedagogical goals, content 
knowledge, and the needs of learners. This study aims to con-
tribute to this understanding by examining the current state of 
technology use in Portuguese teacher education programs, iden-
tifying best practices, challenges, and the broader implications 
for the future of teacher training. 

Background and Context 

The evolution of educational technology has been marked 
by significant milestones, from the introduction of basic com-
puter-assisted learning in the 1980s to the proliferation of inter-
net-based learning platforms, mobile technologies, and interac-
tive multimedia tools in the 21st century. These technological ad-
vancements have not only altered how information is delivered 
but also how it is received, processed, and applied by learners 
(Ertmer, Ottenbreit-Leftwich, Sadik, Sendurur, & Sendurur, 2012; 
Kareem, Thomas, & Nandini, 2022; King, McKim, Raven, & 
Pauley, 2019; Koç, 2005; Mama & Hennessy, 2010; Hazzam & Wil-

kins, 2023; Tambak & Sukenti, 2023; Lu, Xie, & Liu, 2022). In the 
context of teacher education, the integration of technology has 
become an essential component of preparing educators for the 
realities of modern classrooms, where digital literacy is as critical 
as traditional pedagogical skills. Teacher education programs are 
increasingly expected to produce graduates who are adept at us-
ing technology to facilitate learning, manage classrooms, assess 
student progress, and engage with diverse learners in meaningful 

ways (Ruggiero & Mong, 2015; Serrano, Dea‐Ayuela, Gonzalez‐
Burgos, Serrano‐Gil, & Lalatsa, 2019; Tondeur, Scherer, Baran, Sid-
diq, Valtonen, & Sointu, 2019; Wilkin, Rubino, Zell, & Shelton, 

2013). 

In Portugal, the emphasis on digital competence and inno-
vation in education has been reinforced by national and Euro-
pean policy frameworks aimed at enhancing digital literacy 
across all levels of education. Initiatives such as the National 
Digital Competence Initiative (INCoDe.2030) reflect a broader 
governmental commitment to integrating digital technologies 
into the educational landscape, promoting the development of 
digital skills among both educators and students. These policies 
have placed a spotlight on teacher education programs, challeng-
ing them to rethink their approaches to training pre-service 
teachers in a digital-first world. Despite these policy-driven ef-
forts, the extent and quality of technology integration within 
Portuguese teacher education programs remain varied, influ-
enced by factors such as institutional resources, the digital liter-
acy of teacher educators, and the level of support provided for 
professional development. The need for effective technology in-
tegration in teacher education is further underscored by the 
changing expectations of students, who increasingly demand 

learning experiences that are engaging, interactive, and relevant 
to their lives outside the classroom (Yılmaz, 2021; Yurtseven Avci, 
O'Dwyer, & Lawson, 2020; Rofi’i, Nurhidayat, & Firharmawan, 
2023; Chiu, 2022; Akram, Abdelrady, Al-Adwan, & Ramzan, 2022; 
Cheng, Molina, Lin, Liu, & Chang, 2022; Meyliana, Sablan, Surjandy, 
& Hidayanto, 2022; Salas-Pilco, Xiao, & Hu, 2022; Fidan, 2023; 

Zalavra & Makri, 2022). Today’s learners are digital natives who 
are accustomed to accessing information quickly and interac-
tively through a variety of digital platforms. This shift in learning 
preferences necessitates a corresponding shift in teaching ap-
proaches, requiring educators to adopt new strategies that lever-
age technology to enhance engagement and facilitate deeper 
learning. For teacher education programs, this means not only 
incorporating digital tools into their curricula but also modeling 
innovative teaching practices that pre-service teachers can adapt 
and apply in their future classrooms. 

Problem Statement 

Despite the growing recognition of the importance of tech-
nology in education, the integration of digital tools in teacher 
education programs is often inconsistent and fragmented. While 
some programs have embraced technology as a central element 
of their curricula, others continue to treat it as a peripheral com-
ponent, resulting in varying levels of preparedness among pre-
service teachers. The inconsistent integration of technology can 
lead to gaps in digital competencies, leaving some new teachers 
feeling underprepared to use technology effectively in their 
teaching (Indra, Sutarto, Kharizmi, Nurmiati, & Susanto, 2023; 
Kowitlawakul et al., 2022; Schmitz et al., 2023; Al-Malah, Majeed, & 
ALRikabi, 2023; Wang, Mirzaei, Xu, & Lin, 2022; Limniou, Sedghi, 

Kumari, & Drousiotis, 2022; Wekerle, Daumiller, & Kollar, 2022). 

This inconsistency is particularly evident in the Portuguese 
context, where differences in institutional support, access to re-
sources, and educator training contribute to a diverse landscape 
of technology use in teacher education. The challenges associ-
ated with integrating technology into teacher education are mul-
tifaceted. They include the need for sufficient digital infrastruc-
ture, access to up-to-date tools and resources, and professional 
development opportunities for teacher educators to build their 
own digital competencies. Additionally, the rapid pace of tech-
nological change can make it difficult for teacher education pro-
grams to keep up with the latest advancements, often resulting 
in a lag between technological innovations and their incorpora-
tion into teacher training. 

There is also the challenge of aligning technology use with 
pedagogical objectives, ensuring that digital tools are used not 
just for the sake of technology but to enhance teaching and 
learning outcomes. Furthermore, the impact of technology on 
teaching skills and student engagement is not always straightfor-
ward. While digital tools have the potential to create more inter-
active and personalized learning experiences, their effectiveness 
depends on how they are integrated into the learning environ-
ment. Poorly implemented technology can detract from learn-
ing, creating distractions or overwhelming students and educa-
tors alike. Thus, there is a critical need for research that explores 
not just the presence of technology in teacher education but how 
it is being used, what factors contribute to its success or failure, 
and what best practices can be identified to inform future ef-
forts. 
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Research Objectives 
 

This research aims to explore the integration of technology 
in teacher education programs in Portugal, focusing on how dig-
ital tools are used in training pre-service teachers and the per-
ceived impacts on teaching skills and student engagement. The 
study seeks to achieve the following specific objectives: 

 
a) To assess the current state of technology integration in Por-

tuguese teacher education programs, including the strategies 
and tools most commonly used. 

b) To evaluate the perceived impacts of technology on the de-
velopment of teaching skills among pre-service teachers, in-
cluding lesson planning, classroom management, and differ-
entiated instruction. 

c) To investigate the role of technology in enhancing student 
engagement and motivation within teacher education pro-
grams. 

d) To identify the challenges and barriers to effective technol-
ogy integration, including issues related to access, training, 
and institutional support. 

e) To provide recommendations for teacher educators, pro-
gram coordinators, and policymakers on best practices for 
integrating technology into teacher education. 

 
 

Significance of Study 
 

This research is significant for several reasons. Firstly, it ad-
dresses a critical gap in the literature by providing empirical in-
sights into how technology is integrated into teacher education 
in Portugal, a context that has received relatively little attention 
compared to other European countries. By examining the spe-
cific strategies and practices used in Portuguese programs, the 
study contributes to a deeper understanding of the factors that 
influence successful technology integration and highlights areas 
where improvements are needed. The findings can inform 
teacher education programs, helping them to refine their ap-
proaches to technology use and better prepare pre-service teach-
ers for the demands of digital classrooms. Secondly, the research 
offers valuable implications for educational policymakers and in-
stitutional leaders who are responsible for shaping the future of 
teacher education. The study’s findings can guide policy deci-
sions related to resource allocation, professional development, 
and the establishment of national standards for technology inte-
gration. By identifying the barriers to effective technology use, 
the research provides a basis for targeted interventions that can 
support more consistent and equitable access to digital tools and 
training across different teacher education programs. Finally, the 
study has practical relevance for teacher educators and pre-ser-
vice teachers themselves. By exploring the impacts of technol-
ogy on teaching skills and student engagement, the research 
highlights best practices that can enhance the quality of teacher 
training and improve learning outcomes. The insights gained 
from this study can help educators make informed decisions 
about how to incorporate digital tools into their teaching, fos-
tering a more innovative and responsive approach to education 
that meets the needs of today’s learners. 
 
 
2. Literature Review 
 

The integration of technology into education, particularly in 
teacher training programs, has become a central focus of 

educational reform worldwide. The rise of digital tools and re-
sources has transformed traditional methods of teaching and 
learning, leading to a growing interest in understanding how 
these technologies are incorporated into teacher education and 
their impact on teaching skills and student engagement (Bhat, 

2023; Salas‐Pilco, Yang, & Zhang, 2022; Antonietti et al., 2023; 
Bowman, Vongkulluksn, Jiang, & Xie, 2022; Ramaila & Molwele, 
2022; Hodges, Barbour, & Ferdig, 2022; Aldhafeeri & Alotaibi, 
2022; Vats & Joshi, 2023; Eutsler, 2022; Huang, Silitonga, Murti, & 

Wu, 2023). This literature review examines the theoretical frame-
works that guide technology integration in education, with par-
ticular attention to the Portuguese education system. It explores 
global, European, and Portuguese studies on technology integra-
tion in teacher education, identifying key themes and highlight-
ing gaps that this research aims to address. 
 
 
Frameworks for Technology Integration in Education 
 

The integration of technology in teacher education is often 
framed by well-established theoretical models that help educa-
tors understand how to effectively incorporate digital tools into 
their teaching practices. Two of the most influential frameworks 
are the Technological Pedagogical Content Knowledge 
(TPACK) framework and the SAMR model, which stands for 
Substitution, Augmentation, Modification, and Redefinition. 
These models provide a foundational understanding of how 
technology can enhance pedagogical practices and improve ed-

ucational outcomes (Bhat, 2023; Salas‐Pilco, Yang, & Zhang, 2022; 

Antonietti et al., 2023; Bowman, Vongkulluksn, Jiang, & Xie, 2022; 
Ramaila & Molwele, 2022; Kabilan, Annamalai, & Chuah, 2023; 

Zhang, 2022; Kang & Zhang, 2023; Wei, 2022). 
 
Technological Pedagogical Content Knowledge (TPACK) Framework 
 

The TPACK framework emphasizes the need for teachers 
to develop an integrated understanding of technology, pedagogy, 
and content knowledge. It suggests that effective teaching with 
technology goes beyond the technical skills required to use digi-
tal tools; it requires educators to understand how these tools in-
tersect with content knowledge and pedagogy to enhance teach-
ing and learning (; Bernard, Borokhovski, Schmid, & Tamim, 2023; 
Wang, Tigelaar, Luo, & Admiraal, 2022; Aidoo, Macdonald, Vester-
inen, Pétursdóttir, & Gísladóttir, 2022; Khukalenko, Kaplan-

Rakowski, An, & Iushina, 2022; Li & Li, 2022). In teacher educa-
tion, the TPACK framework serves as a guide for designing cur-
ricula that promote the development of technological, pedagog-
ical, and content knowledge among pre-service teachers. This 
approach emphasizes the importance of helping future educa-
tors not only learn how to use technology but also understand 
how it can be leveraged to support specific teaching strategies 
and address diverse student needs. 
 
The SAMR Model 
 

The SAMR model provides a hierarchical approach to tech-
nology integration, categorizing technology use into four levels: 
substitution, where technology replaces traditional methods 
without significant change; augmentation, where technology acts 
as a direct substitute with added functionality; modification, 
where technology allows for significant redesign of tasks; and 
redefinition, where technology enables the creation of entirely 
new tasks that were previously inconceivable (Ramaila & Mol-
wele, 2022; Bowman, Vongkulluksn, Jiang, & Xie, 2022; Martin & 
Borup, 2022; Rowston, Bower, & Woodcock, 2022; Sum & Oancea, 
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2022; Ng, Leung, Su, Ng, & Chu, 2023; Kala & Chaubey, 2023). 
This model challenges educators to move beyond basic uses of 
technology, encouraging them to explore how digital tools can 
fundamentally alter and enhance educational experiences. In 
teacher education, the SAMR model is often used to assess the 
depth of technology integration, pushing for practices that trans-
form teaching and learning rather than merely digitizing tradi-
tional methods. 
 

Global and European Perspectives on Technology Integra-
tion in Teacher Education 

 
Globally, there is increasing recognition of the need to pre-

pare teachers for the digital age. Research across various con-
texts has demonstrated that integrating technology into teacher 
education can enhance teaching skills, improve student engage-
ment, and better prepare future educators for the demands of 
modern classrooms (Almusaed, Almssad, Yitmen, & Homod, 
2023; Antonietti et al., 2023; Chugh, Turnbull, Cowling, Vander-
burg, & Vanderburg, 2023; Zeng, Wang, & Li, 2022; Kasneci et al., 
2023; Besser, Blackwell, & Saenz, 2022; Trust, Maloy, & Edwards, 

2023; Zourmpakis, Papadakis, & Kalogiannakis, 2022). European 
studies, in particular, have highlighted diverse approaches to 
technology integration influenced by national policies, institu-
tional resources, and cultural attitudes towards digital learning 
(Asare et al., 2023; Yu et al., 2022; Gopinathan, Kaur, Veeraya, & 

Raman, 2022; Labadze, Grigolia, & Machaidze, 2023). These stud-
ies often emphasize that successful technology integration re-
quires more than access to digital tools; it involves creating sup-
portive environments where technology is embedded within 
pedagogical practices and aligned with broader educational 
goals. 

 
Research across Europe has shown that teacher educators 

play a crucial role in facilitating technology integration. Their at-
titudes towards technology, their willingness to model digital 
practices, and their ability to demonstrate the pedagogical value 
of digital tools significantly impact pre-service teachers’ confi-
dence and skills in using technology (McClure & Pilgrim, 2022; 
Zen & Ariani, 2022; Hanaysha, Shriedeh, & In'airat, 2023; Alajmi, 

2022; Werang & Leba, 2022). This highlights the importance of 
equipping teacher educators themselves with the necessary skills 
and support to effectively integrate technology into their teach-
ing. It also underscores the need for teacher education programs 
to prioritize professional development opportunities that focus 
on digital pedagogy and the practical applications of technology 
in teaching (Roman, Brantley-Dias, Dias, & Edwards, 2022; 
Ngao, Sang, & Kihwele, 2022; Gomez Jr, Trespalacios, Hsu, & 
Yang, 2022; Salhab & Daher, 2023). 
 
Technology Integration in Portuguese Teacher Education 
 

In Portugal, technology integration in teacher education has 
been a strategic priority, especially following the implementation 
of national policies aimed at promoting digital literacy and inno-
vation in education. Initiatives such as the National Digital Com-
petence Initiative (INCoDe.2030) reflect the government’s com-
mitment to enhancing digital skills and preparing citizens for a 
technology-driven society. However, research indicates that the 
integration of technology in Portuguese teacher education pro-
grams is uneven, with significant variations in how digital tools 
are incorporated into the curriculum. 

 
Some teacher training institutions in Portugal have em-

braced comprehensive approaches to technology integration, 

incorporating digital pedagogy across various courses and 
providing pre-service teachers with hands-on experience using 
educational technologies. However, in many cases, technology 
integration is inconsistent, often limited to isolated courses or 
specific modules rather than being embedded throughout the 
entire teacher education program (Karchmer-Klein & Konishi, 

2023; Bice & Tang, 2022; Kurt, Atay, & Öztürk, 2022; Chen, 2022). 
This inconsistent integration often leads to gaps in pre-service 
teachers’ preparedness to use technology effectively in their fu-
ture classrooms. 

 
Studies on Portuguese teacher education have identified sev-

eral barriers to effective technology integration, including limited 
access to digital resources, insufficient training for teacher edu-
cators, and a lack of consistent institutional support. Many 
teacher educators report feeling underprepared to integrate dig-
ital tools into their teaching, highlighting a need for more tar-
geted professional development and clearer guidelines on best 
practices (Akavova, Temirkhanova, & Lorsanova, 2023; Chiu, 2023; 
Chien & Hwang, 2022; Jin, Clausen, Elkordy, Greene, & McVey, 

2023; Bui, 2022). Additionally, pre-service teachers frequently ex-
press concerns about their readiness to use technology in real 
classroom settings, often feeling that their training has not ade-
quately prepared them to navigate the challenges of digital teach-
ing (Rafiq, Triyono, & Djatmiko, 2023; Zhang, 2022; Chiu, 2022; 

Lai, Wang, & Huang, 2022). This reflects a broader issue within 
Portuguese teacher education, where the rapid pace of techno-
logical change has outstripped the ability of many programs to 
adapt and provide the necessary support for both educators and 
students. 

 
Another key theme emerging from research in Portugal is 

the impact of technology-enhanced learning environments on 
student engagement. Studies have shown that when digital tools 
are used effectively, they can significantly increase student moti-
vation, participation, and overall engagement (Elshami et al., 
2022; Burke, Fanshawe, & Tualaulelei, 2022; Tomé & Coelho, 2023; 
Yang, Wang, Metwally, & Huang, 2023; Baig & Yadegaridehkordi, 

2023). Interactive technologies, such as virtual simulations, col-
laborative platforms, and multimedia resources, have been 
found to create dynamic learning environments that foster active 
participation and critical thinking. However, the effectiveness of 
these tools largely depends on how they are used; when technol-
ogy is employed in passive ways, such as simply replacing text-
books with digital versions, it often has little impact on student 
engagement (Baroudi & Shaya, 2022; Lee, Davis, & Li, 2022; 
Gamage, Gamage, & Dehideniya, 2022; Banihashem, Farrokhnia, 

Badali, & Noroozi, 2022; Khan, Atta, Sajjad, & Jawaid, 2022). 
 
Key Themes in Technology Integration 
 

Based on the reviewed literature, several key themes emerge 
regarding the integration of digital tools in teacher education, 
particularly within the Portuguese context. These themes high-
light the current state of technology use, its impacts on teaching 
skills and pedagogical practices, and the experiences of pre-ser-
vice teachers in technology-enhanced learning environments. 
 
Integration of Digital Tools in Teacher Training 
 
The integration of digital tools in teacher training programs in 
Portugal has been met with both enthusiasm and challenges. 
While there is a clear recognition of the need to prepare future 
educators for digital classrooms, the extent to which technology 
is embedded within teacher education varies (Wu, Hsieh, & Wu, 
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2022; Bond & Bergdahl, 2022; Ardi & Rianita, 2022). Some pro-
grams have successfully incorporated technology through 
blended learning models, online courses, and digital resources, 
providing pre-service teachers with opportunities to develop 
digital competencies. However, many programs still struggle 
with inconsistent integration, often due to limited resources, var-
ying levels of digital literacy among teacher educators, and insti-
tutional resistance to change. Studies have found that technology 
is frequently treated as an add-on rather than a core component 
of pedagogical practice, limiting its impact on teaching skills de-
velopment. This sporadic approach to integration can result in 
pre-service teachers feeling underprepared to effectively use 
technology in their future classrooms. 
 
Impacts on Teaching Skills and Pedagogical Practices 
 
The impact of technology integration on teaching skills and ped-
agogical practices is a critical area of investigation (Wallace, 
Scanlon, & Calderón, 2023; Suarta, Noortyani, Yarsama, & Adhiti, 

2022; Han, Tu, & Huang, 2023; Adiguzel, Kaya, & Cansu, 2023). In 
Portugal, research has shown that when digital tools are effec-
tively integrated into teacher education, they can significantly en-
hance teaching skills, promote innovative pedagogical ap-
proaches, and improve classroom management. Technologies 
such as interactive whiteboards, educational software, and vir-
tual simulations have been found to support differentiated in-
struction, enabling pre-service teachers to cater to diverse stu-
dent needs. However, the literature also points to challenges in 
translating digital skills acquired during teacher training into 
practical classroom applications. Pre-service teachers often re-
port feeling confident in using technology in theoretical contexts 
but face difficulties applying these skills in real classroom envi-
ronments. This suggests a need for more practice-oriented train-
ing that provides opportunities for pre-service teachers to exper-
iment with digital tools in authentic teaching scenarios. 
 
Student Engagement and Learning Experiences in Technology-Enhanced 
Learning Environments 
 
The literature highlights the significant role that technology can 
play in enhancing student engagement and creating dynamic 
learning environments. In Portuguese teacher education pro-
grams, interactive and collaborative technologies have been 
shown to foster active participation and deeper learning among 
pre-service teachers. However, the impact of these tools de-
pends on their pedagogical application (O’Connor, Ludgate, Le, 

Le, & Huynh, 2023; Rakes et al., 2022; Fabian, Smith, Taylor‐Smith, 
& Meharg, 2022; Meirovitz, Russak, & Zur, 2022; Rintaningrum, 

2023). When technology is used to support active learning strat-
egies, such as project-based learning, simulations, and peer col-
laboration, it can lead to higher levels of engagement and moti-
vation. Conversely, passive uses of technology that replicate tra-
ditional teaching methods in digital formats often fail to capture 
students’ interest. 
 
 

3. Methodology 

 
This section outlines the detailed methodology used in this 

research, which explored the impact of technology integration 
on teacher education programs in Portugal. The study employed 
a qualitative, exploratory approach to capture in-depth insights 
into how digital tools are integrated into teacher training, focus-
ing on the experiences of teacher educators, pre-service teachers, 
and program coordinators. The research design, sampling 

strategies, data collection methods, and ethical considerations 
are presented in detail to provide a comprehensive understand-
ing of the methodological processes involved. 
 
Research Design 
 

The study was designed as a qualitative, exploratory investi-
gation aimed at understanding the complex and multifaceted 
ways in which technology is integrated into teacher education 
programs in Portugal. Qualitative research was chosen because 
it allows for an in-depth exploration of participants’ experiences, 
perceptions, and insights, which are critical to understanding the 
nuances of technology integration in educational contexts. The 
exploratory nature of the study was intended to uncover new 
insights and generate hypotheses about the effectiveness of dig-
ital tools in enhancing teaching skills and student engagement. 
This qualitative approach was particularly suited to the study’s 
objectives, as it facilitated the collection of rich, detailed data that 
quantitative methods might overlook. The research focused on 
exploring the lived experiences of participants, capturing the 
contextual factors that influence technology use in teacher edu-
cation. By employing an exploratory design, the study aimed to 
identify patterns, themes, and underlying dynamics related to 
technology integration, providing a foundation for future re-
search and informing practice and policy in the Portuguese edu-
cation system. 
 
Sampling 
 

The sampling process was critical to ensuring that the study 
captured a diverse range of perspectives on technology integra-
tion within teacher education. A purposive sampling method 
was employed, targeting individuals directly involved in teacher 
education programs in Portugal, including teacher educators, 
pre-service teachers, and program coordinators. This sampling 
strategy was chosen because it allowed for the intentional selec-
tion of participants who had relevant experience and insight into 
the study’s focus areas, ensuring that the data collected would be 
rich and informative. 
 
Target Population 
 

The target population for the study included three main 
groups: teacher educators, pre-service teachers, and program co-
ordinators. Teacher educators were selected because of their di-
rect involvement in the design and delivery of technology-inte-
grated curricula. Their insights were invaluable in understanding 
how digital tools are used in pedagogical practices and the chal-
lenges they face in integrating technology into their teaching. 
Pre-service teachers were included to capture their experiences 
and perceptions of technology use during their training. As the 
primary recipients of teacher education, their views provided 
critical insights into how technology integration impacts their 
learning, teaching skills, and preparedness for future classroom 
environments. Program coordinators, who oversee the imple-
mentation of teacher education curricula, were also included in 
the sample. Their perspectives were essential in understanding 
the institutional strategies, policies, and support mechanisms 
that facilitate or hinder technology integration in teacher educa-
tion programs. 

 
The study utilized purposive sampling, which allowed for the 

deliberate selection of participants who met specific criteria rel-
evant to the research questions. Participants were chosen based 
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on their roles and involvement in teacher education, their expe-
rience with technology integration, and their willingness to pro-
vide detailed insights into their practices and perceptions. Poten-
tial participants were identified through professional networks, 
institutional contacts, and referrals from other participants. This 
approach ensured that the sample included individuals with di-
verse experiences and backgrounds, capturing a broad spectrum 
of views on technology integration in teacher education. Efforts 
were made to include participants from various institutions 
across Portugal, encompassing both public and private teacher 
training programs to enhance the representativeness of the find-
ings. 
 
Data Collection Methods 
 

Data were collected using a combination of in-depth inter-
views, focus groups, and document analysis. These methods 
were chosen to provide a comprehensive understanding of tech-
nology integration from multiple perspectives and data sources, 
allowing for triangulation and validation of findings. 

 
Semi-structured in-depth interviews were conducted with 

teacher educators and program coordinators to explore their 
perspectives on technology integration in teacher education. The 
semi-structured format allowed for flexibility in the conversa-
tion, enabling the interviewer to probe deeper into specific top-
ics as they emerged while maintaining a consistent set of guiding 
questions across interviews. The interview guide included ques-
tions on participants’ experiences with integrating digital tools 
into their teaching, their views on the effectiveness of these tools 
in enhancing teaching skills, and the challenges they faced in 
adopting technology in their curricula. Questions were also de-
signed to explore participants’ perceptions of institutional sup-
port, professional development opportunities related to technol-
ogy use, and their suggestions for improving technology integra-
tion in teacher education. Interviews were conducted face-to-
face, online, or by telephone, depending on the participants’ 
availability and preference. Each interview lasted approximately 
60 to 90 minutes and was audio-recorded with the participants’ 
consent. Detailed notes were also taken during the interviews to 
capture non-verbal cues and contextual information. 

 
Focus groups were conducted with pre-service teachers to 

capture their collective experiences and perceptions of technol-
ogy use in their training programs. Focus groups were chosen 
because they facilitate interactive discussions, allowing partici-
pants to build on each other’s responses, reveal shared experi-
ences, and bring to light diverse viewpoints that might not 
emerge in individual interviews. The focus groups were struc-
tured around a set of guiding questions that explored partici-
pants’ experiences with digital tools in their coursework, their 
views on the benefits and drawbacks of technology-enhanced 
learning environments, and how these experiences influenced 
their teaching skills and preparedness for using technology in fu-
ture classrooms. Discussions also touched on their perceptions 
of the support and training they received related to technology 
use. Each focus group consisted of 6 to 8 pre-service teachers 
and was conducted in a neutral setting within the participating 
institutions. The sessions lasted between 90 to 120 minutes and 
were facilitated by the researcher, who encouraged open dia-
logue and ensured that all participants had the opportunity to 
contribute. The discussions were audio-recorded and tran-
scribed for analysis. 

Document analysis was conducted to complement the data 
collected through interviews and focus groups. The documents 
analyzed included curriculum materials, program guidelines, 
course syllabi, and institutional policies related to technology in-
tegration in teacher education. This method provided an addi-
tional layer of data that helped contextualize the insights gained 
from participants and offered concrete examples of how tech-
nology is embedded within teacher training programs. The doc-
ument analysis focused on identifying references to digital tools, 
pedagogical approaches involving technology, and the stated ob-
jectives related to technology use in teaching and learning. This 
analysis helped to map the formal integration of technology 
within the curricula and to identify any gaps between policy and 
practice. The findings from the document analysis were used to 
triangulate with interview and focus group data, providing a 
comprehensive view of the current state of technology integra-
tion in Portuguese teacher education. 
 
Data Analysis 
 

The data collected from interviews, focus groups, and docu-
ment analysis were analyzed using thematic analysis, which al-
lowed for the identification of patterns and themes related to 
technology integration in teacher education. Thematic analysis 
was chosen because it is well-suited to qualitative data and ena-
bles researchers to systematically examine complex, nuanced 
data to generate meaningful insights. The analysis process began 
with the transcription of all audio-recorded interviews and focus 
group discussions. The transcripts were carefully reviewed and 
coded using qualitative data analysis software (NVivo), which fa-
cilitated the organization and categorization of data into themes. 
Initial coding involved identifying significant statements, 
phrases, and ideas related to participants’ experiences with tech-
nology integration. These codes were then grouped into broader 
themes that captured the main findings of the study. Key themes 
identified during the analysis included the variability of technol-
ogy integration across different institutions, the perceived im-
pact of technology on teaching skills and pedagogical practices, 
the challenges associated with implementing digital tools, and 
the factors that influence student engagement in technology-en-
hanced learning environments. These themes were further re-
fined through iterative analysis, comparing and contrasting find-
ings across different participant groups and data sources to en-
sure a comprehensive understanding of the research questions. 
 
Ethical Considerations 
 

Ethical considerations were central to the research process 
to ensure the protection of participants’ rights and the integrity 
of the study. All participants were informed about the purpose 
of the research, the methods of data collection, and their rights 
as participants, including the right to withdraw from the study at 
any time without penalty. Informed consent was obtained from 
all participants prior to their involvement in the study. Consent 
forms outlined the nature of the research, how data would be 
used, and measures taken to ensure confidentiality. Participants 
were assured that their identities would be protected through the 
use of pseudonyms and that all data would be securely stored 
and only accessible to the research team. Confidentiality was 
maintained throughout the research process, with all identifying 
information removed from transcripts and reports. Audio re-
cordings were securely stored and only used for the purpose of 
transcription and analysis. The study also adhered to institutional 
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ethical guidelines and was approved by the relevant ethics review 
board to ensure compliance with ethical standards. 
 
Limitations of Adopted Methodology 
 

While the chosen methodology provided valuable insights 
into technology integration in Portuguese teacher education, it 
also had certain limitations. The purposive sampling approach, 
while effective in capturing diverse perspectives, may have intro-
duced selection bias, as participants were chosen based on their 
involvement in technology-related initiatives. Additionally, the 
study’s reliance on self-reported data from interviews and focus 
groups may have been influenced by participants’ personal bi-
ases and perceptions. The findings are also context-specific and 
may not be generalizable to all teacher education programs in 
Portugal or other countries. However, the depth and richness of 
the qualitative data offer significant insights that can inform 
broader discussions on technology integration in teacher educa-
tion. Future research could benefit from expanding the sample 
size, including longitudinal studies to track changes over time, 
and incorporating quantitative measures to complement the 
qualitative findings. 

 
The methodology employed in this study was designed to 

provide a comprehensive understanding of how technology is 
integrated into teacher education programs in Portugal and to 
explore the experiences and perceptions of those directly in-
volved. By utilizing a qualitative, exploratory approach with in-
depth interviews, focus groups, and document analysis, the re-
search captured the complex dynamics of technology use in 
teacher training. The detailed examination of participant experi-
ences, coupled with rigorous data analysis, offers valuable in-
sights into the effectiveness of technology integration, the chal-
lenges faced, and the opportunities for improvement. The find-
ings of this study contribute to the growing body of literature on 
technology in education and provide practical recommendations 
for enhancing teacher education programs to better prepare fu-
ture educators for a digital world. 
 
 
4. Data Analysis 
 

This section presents the detailed analysis of the data gath-
ered during the research, which explored the integration of tech-
nology in teacher education programs in Portugal. The analysis 
aimed to uncover patterns and themes related to how digital 
tools are used in teacher training, their impact on teaching skills 
and pedagogical practices, and the challenges and opportunities 
associated with technology integration. The data were analyzed 
using thematic analysis, facilitated by qualitative data analysis 
software (NVivo), which allowed for systematic coding and 
theme development. The analysis focused on identifying key 
themes that emerged from in-depth interviews, focus groups, 
and document analysis, providing a comprehensive understand-
ing of technology integration in Portuguese teacher education. 
 
Analytical Approach 
 

The analysis of the data collected in this study was conducted 
using thematic analysis, a qualitative method well-suited for 
identifying, analyzing, and reporting patterns within data. The-
matic analysis was chosen because it offers a flexible approach 
that enables researchers to capture the complexities of partici-
pants’ experiences and perceptions. This method facilitated a 

detailed examination of the ways in which technology is inte-
grated into teacher education programs, the strategies employed 
by educators, and the broader impacts on teaching and learning. 
The process of thematic analysis involved several key steps: fa-
miliarization with the data, coding, theme identification, theme 
refinement, and theme definition. First, all interview and focus 
group transcripts were transcribed verbatim and carefully re-
viewed multiple times to gain a deep understanding of the con-
tent. Initial coding was then conducted using NVivo, a qualita-
tive data analysis software that helped manage the large volume 
of data and allowed for systematic organization of codes. Codes 
were created based on significant statements, recurring ideas, 
and notable insights related to technology integration in teacher 
education. As the coding process progressed, codes were 
grouped into broader categories that reflected the key areas of 
inquiry, such as strategies for integrating digital tools, perceived 
impacts on teaching skills, and challenges faced by educators and 
students. These categories were further refined through iterative 
analysis, leading to the development of overarching themes that 
captured the core findings of the research. The use of NVivo 
enabled the researcher to visually map connections between 
codes, categories, and themes, facilitating a deeper understand-
ing of the data and enhancing the rigor of the analysis. 
 
 
Key Analytical Themes 
 

The thematic analysis revealed several key themes related to 
the integration of technology in teacher education in Portugal. 
These themes provided insights into the strategies and tools used 
for technology integration, the perceived impacts on teaching 
skills and pedagogical practices, and the challenges and oppor-
tunities associated with incorporating digital tools into teacher 
training programs. The findings are presented in detail below, 
highlighting the nuanced ways in which technology is shaping 
teacher education and identifying areas for potential improve-
ment. 
 
Strategies and Tools Used for Technology Integration in Teacher Education 
 

The analysis uncovered a range of strategies and tools used 
by teacher education programs in Portugal to integrate technol-
ogy into their curricula. Participants described a variety of ap-
proaches to incorporating digital tools, reflecting the diverse 
ways in which technology is utilized to enhance teaching and 
learning. The strategies identified included blended learning 
models, the use of specific educational technologies, and the in-
tegration of technology into pedagogical practices. One of the 
most prominent strategies identified was the use of blended 
learning models, which combine face-to-face instruction with 
online learning components. Many teacher education programs 
employed blended learning to provide pre-service teachers with 
flexible learning options and to expose them to different digital 
platforms that they might use in their future classrooms. 
Blended learning was seen as particularly valuable in fostering 
digital literacy among pre-service teachers, allowing them to ex-
perience both the benefits and challenges of online teaching and 
learning environments. 

 
The analysis also highlighted the use of specific educational 

technologies, such as interactive whiteboards, learning manage-
ment systems (LMS), and digital assessment tools. Interactive 
whiteboards were frequently used in teacher education class-
rooms to model interactive teaching strategies and to 
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demonstrate how technology can be used to engage students. 
Learning management systems, such as Moodle and Google 
Classroom, were commonly employed to facilitate course man-
agement, distribute resources, and provide a platform for online 
discussions and assignments. These tools were praised for their 
ability to streamline communication between educators and stu-
dents and to provide a centralized space for learning materials. 
Digital assessment tools, such as Kahoot! and Socrative, were 
also commonly used in teacher education programs to model 
formative assessment techniques and to demonstrate how tech-
nology can be used to provide immediate feedback. Educators 
emphasized the importance of familiarizing pre-service teachers 
with these tools, as they are increasingly prevalent in K-12 class-
rooms and offer a way to make assessment more engaging and 
informative. The use of digital assessment tools was seen as a 
key component of technology integration, as it not only en-
hanced the assessment process but also encouraged pre-service 
teachers to think critically about how technology can be used to 
support student learning. 

 
In addition to specific tools, the analysis revealed that many 

teacher education programs in Portugal integrated technology 
into broader pedagogical practices. For example, educators de-
scribed using digital storytelling, multimedia presentations, and 
collaborative online projects as ways to incorporate technology 
into their teaching methods. These practices were designed to 
engage pre-service teachers in active learning and to demonstrate 
how technology can be used to facilitate creative and collabora-
tive learning experiences. Participants noted that integrating 
technology into pedagogical practices helped pre-service teach-
ers develop a more holistic understanding of how digital tools 
can be used to enhance teaching and learning. However, the 
analysis also revealed significant variability in the extent and 
quality of technology integration across different programs. 
While some institutions had well-established strategies for incor-
porating digital tools, others struggled with inconsistent imple-
mentation and limited access to resources. This variability was 
influenced by factors such as institutional support, the digital lit-
eracy of teacher educators, and the availability of professional 
development opportunities related to technology use. As a re-
sult, the experiences of pre-service teachers varied widely, with 
some feeling well-prepared to use technology in their future 
classrooms and others expressing uncertainty about their digital 
skills. 
 
Perceived Impacts on Teaching Skills and Pedagogical Practices 
 

The analysis revealed that technology integration in teacher 
education had a significant impact on the development of teach-
ing skills and pedagogical practices among pre-service teachers. 
Participants reported that exposure to digital tools during their 
training enhanced their ability to incorporate technology into 
their teaching and helped them develop a more innovative ap-
proach to pedagogy. However, the effectiveness of technology 
integration in improving teaching skills varied depending on the 
quality of the training and the extent to which technology was 
meaningfully embedded in the curriculum. Pre-service teachers 
frequently described how the use of digital tools in their training 
programs helped them develop key teaching skills, such as lesson 
planning, classroom management, and differentiated instruction. 
For example, many participants noted that learning to use inter-
active whiteboards and multimedia resources allowed them to 
design more engaging and visually appealing lessons. The ability 
to integrate videos, animations, and interactive content into their 

teaching was seen as a valuable skill that could help capture stu-
dents’ attention and cater to different learning styles. 

 
In addition to enhancing lesson planning, technology inte-

gration was also reported to improve classroom management 
skills. Pre-service teachers explained that using digital tools such 
as classroom management apps and online behavior tracking 
systems helped them develop strategies for maintaining a posi-
tive and organized classroom environment. These tools allowed 
them to monitor student behavior, provide immediate feedback, 
and create a more structured learning experience. Educators 
noted that exposure to these technologies during training helped 
pre-service teachers build confidence in their ability to manage a 
tech-enhanced classroom. The analysis also highlighted the im-
pact of technology on differentiated instruction, which is the 
practice of tailoring teaching methods to meet the diverse needs 
of students. Many pre-service teachers reported that learning to 
use digital tools, such as adaptive learning software and person-
alized learning platforms, helped them understand how technol-
ogy can be used to provide individualized support for students. 

 
These tools allowed them to create customized learning 

paths, assess student progress in real-time, and adjust their teach-
ing strategies based on student performance. The ability to dif-
ferentiate instruction was seen as a critical skill for future teach-
ers, and technology was viewed as a valuable tool for achieving 
this goal. Despite these positive impacts, the analysis also iden-
tified challenges in translating digital skills acquired during train-
ing into practical classroom applications. Pre-service teachers 
frequently expressed concerns about their readiness to use tech-
nology effectively in real classroom settings, citing a lack of 
hands-on experience and opportunities to practice their skills in 
authentic teaching environments. Many participants noted that 
while they felt confident using technology in the controlled set-
ting of their training programs, they were unsure how to adapt 
these skills to the complexities of a real classroom. This gap be-
tween theory and practice was seen as a significant barrier to ef-
fective technology integration and highlighted the need for more 
practice-oriented training that provides opportunities for pre-
service teachers to experiment with digital tools in real-world 
contexts. 
 
Challenges and Opportunities in Integrating Technology 
 

The analysis identified several challenges and opportunities 
associated with integrating technology into teacher training pro-
grams in Portugal. These findings highlighted the factors that 
facilitate or hinder effective technology use in teacher education 
and provided insights into the broader systemic issues that im-
pact the quality of technology integration. One of the most fre-
quently cited challenges was the variability in digital literacy 
among teacher educators. Participants reported that the effec-
tiveness of technology integration often depended on the skills 
and confidence of the educators delivering the training. While 
some teacher educators were proficient with digital tools and ac-
tively modeled their use in the classroom, others were less famil-
iar with technology and hesitant to incorporate it into their 
teaching. This variability resulted in inconsistent experiences for 
pre-service teachers, with some receiving comprehensive train-
ing in technology integration and others receiving only limited 
exposure. 

 
The analysis also highlighted the impact of institutional sup-

port on technology integration. Many participants noted that the 
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availability of resources, such as access to digital tools, technical 
support, and professional development opportunities, played a 
critical role in shaping the quality of technology use in teacher 
education. Institutions that invested in digital infrastructure and 
provided ongoing training for educators were better equipped to 
integrate technology into their programs. In contrast, institu-
tions with limited resources often struggled to implement tech-
nology effectively, resulting in a fragmented approach to integra-
tion. Despite these challenges, the analysis also identified several 
opportunities for enhancing technology integration in teacher 
education. Participants emphasized the potential of professional 
development programs to improve the digital literacy of teacher 
educators and to provide them with the skills needed to integrate 
technology into their teaching. Many suggested that targeted 
training on specific digital tools, as well as opportunities for peer 
learning and collaboration, could help build educators’ confi-
dence and competence in using technology. The analysis also 
pointed to the potential of leveraging partnerships with technol-
ogy companies and educational organizations to enhance tech-
nology integration. Some institutions had successfully partnered 
with external organizations to access digital tools, training re-
sources, and funding, which helped them overcome resource 
constraints and improve the quality of their technology integra-
tion efforts. These partnerships were seen as a valuable way to 
bring new technologies into teacher education and to provide 
educators and pre-service teachers with exposure to the latest 
digital innovations. 

Another opportunity identified in the analysis was the grow-
ing interest among pre-service teachers in using technology as a 
means of enhancing their teaching. Many participants expressed 
enthusiasm for learning about new digital tools and were eager 
to incorporate technology into their future classrooms. This pos-
itive attitude toward technology was seen as a key asset that 
could drive further innovation in teacher education and support 
the ongoing development of digital competencies among future 
educators. The data analysis revealed a complex and multifac-
eted picture of technology integration in Portuguese teacher ed-
ucation, highlighting both the successes and challenges of incor-
porating digital tools into teacher training. The findings under-
scored the importance of effective strategies and tools, the pos-
itive impacts of technology on teaching skills and pedagogical 
practices, and the need to address the barriers that hinder tech-
nology use in educational contexts. 

Overall, the analysis provided valuable insights into how 
technology is currently being used in teacher education pro-
grams and identified areas for improvement that could enhance 
the effectiveness of technology integration. By understanding 
the strategies that work, the challenges that need to be addressed, 
and the opportunities that exist, this research offers a compre-
hensive view of the role of technology in shaping the future of 
teacher education in Portugal. The themes identified in this anal-
ysis serve as a foundation for developing targeted recommenda-
tions for educators, institutions, and policymakers, aimed at pro-
moting more consistent, meaningful, and impactful integration 
of technology in teacher training. 

5. Outcomes

The research provided an in-depth understanding of how 
technology is integrated into teacher education programs in Por-
tugal, the impacts of this integration on teaching skills, and the 

effects of technology-enhanced learning environments on pre-
service teacher engagement and motivation. The outcomes of 
this study revealed the complex dynamics at play within teacher 
education, highlighting both the potential benefits and the chal-
lenges associated with the use of digital tools in preparing future 
educators. 

Technology Integration 

The research found that technology integration in teacher 
education programs in Portugal varied significantly across dif-
ferent institutions, reflecting a range of approaches and levels of 
engagement with digital tools. While some programs demon-
strated a high level of commitment to incorporating technology 
into their curricula, others struggled with limited resources, in-
consistent implementation, and varying degrees of institutional 
support. The study revealed that the extent of technology inte-
gration often depended on the specific strategies employed by 
teacher educators, the availability of digital infrastructure, and 
the overall institutional culture regarding innovation and tech-
nology use. 

Blended Learning Models 

Programs that were proactive in integrating technology of-
ten adopted blended learning models, which combined tradi-
tional face-to-face instruction with online components to create 
a more flexible and dynamic learning environment. These pro-
grams frequently utilized learning management systems (LMS) 
like Moodle and Google Classroom to facilitate communication, 
distribute resources, and support collaborative learning among 
pre-service teachers. The use of LMS was seen as a foundational 
element of technology integration, providing a centralized plat-
form that connected educators and students and enabled the 
seamless incorporation of digital resources into everyday teach-
ing practices. 

Use of Interactive Whiteboards and Digital Assessment Tools 

In addition to blended learning models, the study found that 
interactive whiteboards, digital assessment tools, and multimedia 
resources were commonly used to enhance the teaching and 
learning experience. Interactive whiteboards were particularly 
valued for their ability to support interactive teaching methods, 
allowing educators to model engaging, technology-rich lessons 
that pre-service teachers could replicate in their future class-
rooms. Digital assessment tools such as Kahoot! and Quizizz 
were widely used to facilitate formative assessments, providing 
immediate feedback to students and encouraging active partici-
pation in the learning process. However, despite the widespread 
availability of these technologies, the study noted that their use 
was often dependent on the individual preferences and compe-
tencies of teacher educators. Those who were confident and 
skilled in using digital tools tended to integrate them more effec-
tively into their teaching, while others who were less familiar 
with technology either used it minimally or relied on traditional 
teaching methods. 

Disparities in Curriculum Implementation 

The document analysis further revealed that curriculum doc-
uments and course syllabi often included references to technol-
ogy integration as a key component of the teacher education 
program. However, there was a notable gap between the stated 
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objectives of these programs and their actual implementation. 
While many documents highlighted the importance of preparing 
pre-service teachers to use technology in their future careers, the 
practical application of these goals varied widely. In some cases, 
technology integration was treated as an add-on rather than a 
core element of the pedagogical approach, resulting in incon-
sistent experiences for pre-service teachers. This inconsistency 
was also reflected in the varying levels of support provided to 
teacher educators, with some institutions offering regular pro-
fessional development opportunities focused on digital peda-
gogy, while others provided little to no training. The lack of 
standardized approaches to technology integration across insti-
tutions contributed to a fragmented landscape, where the quality 
of technology-enhanced teaching varied significantly from one 
program to another. 
 
Impacts on Teaching Skills 
 

The data gathered from interviews and focus groups indicated 
that the integration of digital tools in teacher education had a 
profound impact on the development of teaching skills among 
pre-service teachers. Participants frequently described how ex-
posure to technology during their training enhanced their ability 
to design engaging lessons, manage classrooms, and adapt their 
teaching strategies to meet the needs of diverse learners. Pre-
service teachers reported that learning to use digital tools such 
as interactive whiteboards, educational software, and online col-
laboration platforms helped them develop a more dynamic and 
student-centered approach to teaching. Many expressed that 
technology allowed them to create more interactive and visually 
appealing lessons, which they believed would help capture stu-
dents’ attention and foster a more engaging learning environ-
ment. 
 
Enhancement of Differentiated Instruction 
 

One of the key impacts of technology on teaching skills was 
its role in supporting differentiated instruction. Pre-service 
teachers noted that digital tools enabled them to tailor their 
teaching methods to accommodate different learning styles and 
abilities. For example, adaptive learning software allowed them 
to provide individualized support to students who were strug-
gling, while multimedia resources helped them present complex 
concepts in a more accessible and engaging way. This ability to 
differentiate instruction was seen as a critical skill for future ed-
ucators, and many participants credited technology with helping 
them build this competency during their training. However, the 
study also found that the benefits of technology integration were 
not universally experienced. Some pre-service teachers reported 
feeling overwhelmed by the rapid pace of technological change 
and expressed concerns about their ability to keep up with the 
latest tools and trends. These participants often felt that their 
training did not provide enough hands-on experience with digi-
tal tools, leaving them uncertain about how to effectively inte-
grate technology into their future teaching practices. 
 
Balancing Technology with Traditional Teaching Skills 
 

Teacher educators also highlighted the dual impact of tech-
nology on teaching skills, noting that while digital tools offered 
significant opportunities for enhancing pedagogy, they also pre-
sented challenges. Many educators emphasized the importance 
of balancing technology use with traditional teaching methods, 
arguing that an over-reliance on digital tools could detract from 

the development of essential teaching skills such as classroom 
management, face-to-face communication, and critical thinking. 
Some participants expressed concern that pre-service teachers 
might become overly dependent on technology, potentially lim-
iting their ability to adapt to different classroom environments 
where access to digital tools might be restricted. These concerns 
were particularly pronounced among educators who worked in 
rural or under-resourced areas, where technological infrastruc-
ture was often lacking. Despite these challenges, the overall per-
ception among participants was that technology, when used ef-
fectively, could significantly enhance teaching skills and help 
prepare pre-service teachers for the demands of modern class-
rooms. Educators noted that the key to successful technology 
integration was ensuring that digital tools were used purposefully 
and thoughtfully, with a clear focus on enhancing teaching and 
learning outcomes rather than simply incorporating technology 
for its own sake. 
 
Student Engagement 
 

The study found that technology-enhanced learning envi-
ronments had a substantial impact on pre-service teacher en-
gagement and motivation, with digital tools playing a critical role 
in creating more interactive and immersive learning experiences. 
Participants consistently reported that the use of technology in 
their training programs made learning more engaging and enjoy-
able, helping to sustain their interest and motivation throughout 
their studies. The interactive nature of digital tools, such as sim-
ulations, multimedia presentations, and online collaboration 
platforms, was particularly valued for its ability to create dynamic 
learning environments that encouraged active participation and 
critical thinking. Pre-service teachers described how technology 
allowed them to explore new ideas, collaborate with peers, and 
engage in hands-on learning activities that went beyond tradi-
tional lecture-based instruction. 
 
Enhanced Learning through Simulations and Multimedia 
 

The impact of technology on student engagement was also 
evident in the way pre-service teachers responded to different 
teaching methods. Participants noted that classes that incorpo-
rated digital tools were often more stimulating and relevant to 
their needs, as they provided opportunities to apply theoretical 
knowledge in practical, real-world contexts. For example, the use 
of virtual simulations and educational software enabled pre-ser-
vice teachers to practice classroom management skills, experi-
ment with different teaching strategies, and receive immediate 
feedback on their performance. These experiences were seen as 
invaluable in helping them build confidence and develop a 
deeper understanding of the complexities of teaching. 

 
However, the study also highlighted the challenges associ-

ated with maintaining student engagement in technology-en-
hanced learning environments. While digital tools were generally 
seen as effective in fostering motivation and participation, their 
impact depended largely on how they were used by teacher edu-
cators. Participants reported that technology was most engaging 
when it was integrated into well-designed, interactive lessons 
that encouraged active learning. In contrast, when technology 
was used passively or in a way that simply replicated traditional 
teaching methods, its impact on engagement was minimal. 
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Challenges in Quality of Technology Integration 
 

Many pre-service teachers expressed frustration with classes 
that relied heavily on digital presentations or online modules 
without incorporating interactive elements, noting that these ap-
proaches often felt monotonous and disconnected from their 
learning needs. The study found that the effectiveness of tech-
nology in promoting engagement was closely linked to the ped-
agogical practices of teacher educators. Those who were adept 
at using digital tools to create collaborative, inquiry-based learn-
ing environments were able to significantly enhance student mo-
tivation, while those who used technology in more traditional, 
lecture-based formats struggled to achieve the same level of en-
gagement. The focus group discussions also revealed that pre-
service teachers were highly attuned to the quality of technology 
integration, with many emphasizing the importance of using dig-
ital tools in meaningful ways that directly supported their learn-
ing goals. Participants expressed a desire for more opportunities 
to engage with technology in hands-on, practice-oriented set-
tings, where they could experiment with different tools and tech-
niques in a supportive learning environment. This feedback un-
derscored the need for teacher education programs to move be-
yond surface-level integration of technology and to adopt more 
innovative, student-centered approaches that fully leverage the 
potential of digital tools to enhance engagement and learning. 
 
 
6. Discussion and Implications 
 

The outcomes of this research provided significant insights 
into how technology integration is currently implemented in 
Portuguese teacher education programs and its impact on teach-
ing skills and student engagement. The study’s findings contrib-
ute to the broader understanding of technology integration in 
education by highlighting both the successes and challenges 
faced by teacher educators and pre-service teachers. This section 
discusses the theoretical, practical, and policy implications of the 
findings, emphasizing how the insights gained from this research 
can inform the adaptation of teacher education curricula, guide 
best practices, and support the development of policies aimed at 
enhancing technology integration in teacher training. 
 
Theoretical Implications 
 

The findings of this research contributed to the theoretical 
understanding of technology integration in teacher education by 
reinforcing the relevance of established frameworks such as 
Technological Pedagogical Content Knowledge (TPACK). The 
study demonstrated that effective technology integration re-
quires a nuanced understanding of the interplay between tech-
nology, pedagogy, and content knowledge, as articulated by 
TPACK. Teacher educators who successfully incorporated digi-
tal tools into their teaching practices often demonstrated a high 
level of TPACK, effectively aligning technological resources 
with pedagogical goals and content requirements. The study 
highlighted the importance of this alignment, showing that when 
teacher educators were able to integrate technology in ways that 
complemented and enhanced their teaching strategies, pre-ser-
vice teachers were more likely to develop robust digital compe-
tencies and innovative teaching skills. The findings underscored 
the need for teacher education programs to prioritize the devel-
opment of TPACK among both educators and pre-service 
teachers. This involved not only training in the use of specific 
digital tools but also fostering an understanding of how these 

tools can be meaningfully integrated into different subject areas 
and teaching contexts. The study revealed that in programs 
where TPACK principles were embedded into the curriculum, 
pre-service teachers felt more confident in their ability to use 
technology effectively in their future classrooms. However, in 
programs where technology was treated as an isolated compo-
nent rather than an integral part of the teaching and learning 
process, pre-service teachers often reported feeling unprepared 
to transfer their digital skills to real-world teaching scenarios. 

 
These findings suggest that a theoretical focus on TPACK 

can enhance the quality of technology integration in teacher ed-
ucation, encouraging a more holistic approach that goes beyond 
basic digital literacy to include pedagogical and content consid-
erations. Furthermore, the research contributed to the theoreti-
cal discourse by identifying gaps in the current implementation 
of technology integration in Portuguese teacher education. 
While TPACK and other frameworks like the SAMR model pro-
vide valuable guidance, the study found that their application 
was often inconsistent across institutions. This variability high-
lighted a need for more standardized approaches to embedding 
these frameworks within teacher education curricula, ensuring 
that all pre-service teachers receive comprehensive and coherent 
training in technology integration. The study’s findings suggest 
that greater emphasis on theoretical models in teacher training 
could help address the disparities observed in the integration of 
technology, providing a more consistent foundation for devel-
oping digital competencies across different educational contexts. 
 
Practical Implications 
 

The practical implications of the study are directly relevant 
to teacher educators, educational institutions, and those in-
volved in the design and delivery of teacher training programs. 
The research provided clear evidence of the need for best prac-
tices that support the effective integration of digital tools into 
teacher education, highlighting strategies that have proven suc-
cessful as well as areas that require improvement. One of the key 
practical insights was the importance of ongoing professional 
development for teacher educators. The study found that the ef-
fectiveness of technology integration was often contingent on 
the digital literacy and confidence of the educators themselves. 
Teacher educators who participated in regular professional de-
velopment opportunities related to digital pedagogy were more 
adept at incorporating technology into their teaching, using it 
not just as a supplementary tool but as a core component of their 
instructional practice. To enhance the quality of technology in-
tegration, the study recommends that educational institutions in-
vest in targeted professional development programs that equip 
teacher educators with the skills and knowledge needed to navi-
gate the rapidly evolving landscape of educational technology. 

 
These programs should focus not only on familiarizing edu-

cators with the latest digital tools but also on helping them de-
velop the pedagogical strategies required to use these tools ef-
fectively. Workshops, peer learning sessions, and collaborative 
projects can provide valuable platforms for teacher educators to 
share best practices, experiment with new technologies, and re-
fine their approaches to integrating digital tools into their teach-
ing. Additionally, the study highlighted the value of embedding 
technology integration into the broader pedagogical framework 
of teacher education programs. Rather than treating technology 
as a standalone subject, institutions should aim to incorporate 
digital tools into all aspects of the curriculum, demonstrating 



Social Science Chronicle       https://doi.org/10.56106/ssc.2024.004  

 

 

 
www.socialsciencechronicle.com  

Page 12 of 18 

their use across different subject areas and teaching contexts. 
The research also emphasized the need for educational institu-
tions to provide robust support systems for technology integra-
tion. This includes ensuring access to digital resources, offering 
technical support, and creating an institutional culture that val-
ues and prioritizes the use of technology in teaching. The study 
found that pre-service teachers were most successful in develop-
ing digital competencies when they were immersed in a technol-
ogy-rich learning environment that mirrored the realities of 
modern classrooms. Institutions that invested in digital infra-
structure and actively promoted the use of technology in teacher 
education were better positioned to prepare pre-service teachers 
for the challenges of integrating digital tools into their future 
teaching practices. By fostering an environment that supports 
experimentation and innovation, educational institutions can 
play a pivotal role in enhancing the quality of technology inte-
gration in teacher education. 
 
Policy Recommendations 
 

The findings of this research also have important implica-
tions for policymakers, highlighting the need for targeted policy 
interventions that support and enhance technology integration 
in teacher education. The study identified several areas where 
policy support could help address the challenges faced by 
teacher educators and institutions, providing a framework for 
more effective and equitable integration of digital tools in 
teacher training programs. One of the primary policy recom-
mendations is to increase funding and resources for technology 
integration in teacher education. The research found that many 
institutions struggled with limited access to digital tools and re-
sources, which hindered their ability to fully implement technol-
ogy-enhanced teaching and learning strategies. By allocating ad-
ditional funding to support the purchase of digital technologies, 
upgrade existing infrastructure, and provide technical support, 
policymakers can help bridge the resource gap that currently ex-
ists in many teacher education programs. 

 
Another key recommendation is to develop and implement 

national standards for technology integration in teacher educa-
tion. The study revealed significant variability in how technology 
is used across different programs, leading to inconsistencies in 
the quality of training received by pre-service teachers. National 
standards could provide a benchmark for technology integra-
tion, outlining the core competencies that all teacher education 
programs should aim to develop in their students. These stand-
ards should be aligned with established theoretical frameworks 
like TPACK and SAMR, ensuring that technology integration is 
approached in a systematic and pedagogically sound manner. 
Additionally, the development of standards should be accompa-
nied by guidelines and resources that help institutions implement 
these standards in practice, providing clear direction on how to 
integrate digital tools effectively into teacher education curricula. 

 
The research also highlighted the importance of policy sup-

port for professional development initiatives. Policymakers 
should prioritize funding for professional development pro-
grams that focus on digital pedagogy, ensuring that teacher edu-
cators have access to high-quality training that keeps them up-
to-date with the latest technological advancements and teaching 
strategies. Policies that incentivize continuous learning and pro-
fessional growth among teacher educators can help create a cul-
ture of innovation and adaptability, empowering educators to in-
tegrate technology into their teaching with confidence and 

creativity. Furthermore, the study suggests that policymakers 
consider establishing partnerships between educational institu-
tions and technology companies. These partnerships can pro-
vide teacher education programs with access to cutting-edge dig-
ital tools, expert training, and ongoing technical support, facili-
tating a more seamless integration of technology into teacher 
training. 

 
Finally, the research underscores the need for policies that 

promote equitable access to technology in teacher education. 
The study found that disparities in access to digital resources of-
ten mirrored broader socio-economic inequalities, with institu-
tions in rural or underfunded areas facing greater challenges in 
implementing technology integration. Policymakers should 
work to address these disparities by providing targeted support 
to institutions that are most in need, ensuring that all pre-service 
teachers, regardless of their location or background, have access 
to high-quality training in digital pedagogy. This could include 
initiatives such as grants for technology upgrades, subsidized ac-
cess to digital tools, and specialized support for institutions serv-
ing underrepresented or disadvantaged communities. The dis-
cussion of the findings highlights the critical importance of ef-
fective technology integration in teacher education and the mul-
tifaceted challenges that must be addressed to achieve this goal. 
The study’s contributions to theoretical understanding, practical 
applications, and policy development provide a comprehensive 
framework for enhancing the quality of technology use in 
teacher training programs. 

 
By emphasizing the need for alignment with established 

frameworks like TPACK, the research underscores the value of 
a holistic approach to technology integration that considers the 
interconnectedness of technological, pedagogical, and content 
knowledge. The practical implications of the study offer clear 
guidance for teacher educators and institutions, emphasizing the 
importance of professional development, supportive learning 
environments, and the strategic use of digital tools to enhance 
teaching and learning. The policy recommendations provide a 
roadmap for addressing systemic barriers to technology integra-
tion, advocating for increased funding, national standards, and 
targeted support for institutions that face resource constraints. 
Collectively, these insights contribute to a deeper understanding 
of how technology can be effectively integrated into teacher ed-
ucation and offer actionable steps for stakeholders seeking to 
improve the preparation of future educators in a rapidly evolving 
digital landscape. 
 
 
7. Limitations and Future Research 
 

This section outlines the limitations encountered during the 
research and provides recommendations for future studies to 
build on the findings presented. While the research offered val-
uable insights into the integration of technology in teacher edu-
cation programs in Portugal, several challenges were encoun-
tered that affected the breadth and depth of the study. These 
limitations are important to acknowledge as they highlight areas 
where the research could be further refined and extended. Ad-
ditionally, this section discusses potential future research direc-
tions that could address these limitations and contribute to a 
more comprehensive understanding of technology integration in 
teacher education. 
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Limitations 

One of the primary limitations of this research was the chal-
lenge in capturing the full diversity of experiences across differ-
ent teacher education programs in Portugal. Although the study 
employed purposive sampling to include participants from vari-
ous institutions, the variability in how technology is integrated 
across different programs posed significant challenges. The re-
search revealed that technology use in teacher education varied 
widely depending on factors such as institutional resources, the 
digital literacy of teacher educators, and the level of support pro-
vided for technology integration. As a result, the findings may 
not fully represent the experiences of all teacher education pro-
grams in Portugal, particularly those in under-resourced or rural 
areas where access to digital tools and infrastructure is often lim-
ited. The sample size, while sufficient for qualitative analysis, 
may not have captured the full spectrum of technological prac-
tices and challenges faced by different programs, potentially lim-
iting the generalizability of the results. 

Another limitation was the reliance on self-reported data 
from interviews and focus groups, which introduced potential 
biases into the findings. Participants’ responses were influenced 
by their personal experiences, perceptions, and attitudes towards 
technology integration, which may have resulted in a degree of 
subjectivity. For instance, some teacher educators may have 
overemphasized the success of their technology integration ef-
forts, while others may have downplayed the challenges they 
faced. Additionally, pre-service teachers’ reflections on their 
training experiences were based on their current understanding 
and perceptions, which could have been affected by factors such 
as recency effects or social desirability bias. Although efforts 
were made to triangulate data from multiple sources, including 
document analysis, the inherent limitations of self-reported data 
must be considered when interpreting the study’s outcomes. The 
study also faced constraints related to the scope and duration of 
data collection. 

Due to time and resource limitations, the research was con-
ducted within a specific timeframe, which may not have fully 
captured the evolving nature of technology integration in teacher 
education. As digital tools and technologies continue to develop 
rapidly, the findings of this study reflect a snapshot of current 
practices rather than a comprehensive view of ongoing changes 
in the field. Moreover, the study did not include direct observa-
tions of classroom practices, which could have provided addi-
tional insights into how technology is used in real-time teaching 
and learning environments. The absence of observational data 
limits the ability to fully understand the practical application of 
digital tools and how they influence classroom dynamics. 

Future Research Directions 

To address the limitations identified in this study, future re-
search should consider employing quantitative methods to com-
plement the qualitative findings and provide a more robust as-
sessment of the effectiveness of technology integration in 
teacher education. Quantitative studies could focus on measur-
ing the impact of specific digital tools and technologies on teach-
ing skills and student engagement, using metrics such as aca-
demic performance, self-efficacy scales, and engagement sur-
veys. By quantifying the effects of technology integration, future 
research could offer more objective evidence of which tools are 
most effective in enhancing teaching and learning outcomes. 

Additionally, quantitative research could help identify patterns 
and correlations that were not fully explored in the qualitative 
analysis, providing a more comprehensive understanding of the 
factors that contribute to successful technology integration. An-
other important direction for future research is the implementa-
tion of longitudinal studies to track the impact of technology in-
tegration on teaching skills development over time. Longitudinal 
research would allow for the examination of how pre-service 
teachers’ digital competencies evolve throughout their training 
and into their early years of teaching. This approach could pro-
vide valuable insights into the long-term effects of technology 
integration on teaching practices, professional growth, and stu-
dent outcomes. Longitudinal studies could also explore the sus-
tainability of technology-enhanced teaching strategies and iden-
tify factors that influence the retention and adaptation of digital 
skills in different teaching contexts. By following pre-service 
teachers as they transition into their professional careers, re-
searchers could gain a deeper understanding of how initial train-
ing in technology integration shapes their ongoing development 
as educators. 

Future research should also consider expanding the sample 
to include a broader range of institutions, including those in un-
derrepresented regions and those with varying levels of access to 
digital resources. This would help capture a more diverse set of 
experiences and provide a clearer picture of the challenges and 
opportunities associated with technology integration across the 
entire spectrum of teacher education programs in Portugal. Ad-
ditionally, incorporating direct classroom observations and case 
studies could enhance the richness of the data, allowing re-
searchers to directly assess how technology is implemented in 
practice and how it impacts teaching and learning interactions. 
As these technologies become increasingly prevalent in educa-
tional settings, there is a need to understand how they can be 
effectively integrated into teacher training programs and what 
specific skills educators need to develop to use them success-
fully. Future studies can also explore how leadership practices, 
resource allocation, and policy frameworks influence the imple-
mentation of digital tools in teacher education, identifying best 
practices and barriers that need to be addressed. By examining 
the interplay between institutional and policy factors, researchers 
could provide recommendations that support more consistent 
and effective technology integration across the teacher educa-
tion landscape.  

8. Conclusion

This research provided a comprehensive examination of 
how technology is integrated into teacher education programs in 
Portugal, focusing on the perceived impacts of digital tools on 
teaching skills and student engagement. The findings highlighted 
both the successes and challenges of technology integration, of-
fering valuable insights into the current state of digital pedagogy 
within teacher education and identifying critical areas for im-
provement. By capturing the perspectives of teacher educators, 
pre-service teachers, and program coordinators through in-
depth interviews, focus groups, and document analysis, the study 
painted a detailed picture of the ways in which technology is re-
shaping teacher training in Portugal. This conclusion summa-
rizes the key findings, reflects on their implications, and under-
scores the importance of ongoing support and continued re-
search in this evolving field. 
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